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Teacher education has come under scrutiny in the re
cent past because teacher educators are recognizing a gap
between what they have traditionally taught in their class
rooms, and what new teachers are doing in theirs.
Somehow the messages about the effective ways to teach
have not been getting through. The solution to the problems
seems fairly simple. If beginning teachers are to be effec
tive, they must have a model of the various instructional
techniques which can be implemented. Teacher educators,
then, must model these techniques in their education
courses. In this way, the message clearly comes through,
that what is modeled in the college classroom is what should
be evident in the classrooms in which they teach.
Children learn to speak and read by adult modeling of
both language and literacy. Much of the literature refers to
the teacher modeling various reading behaviors and skills
for children in preschool and elementary classrooms
(Combs, 1987; Duffy, Roehler, and Herrmann, 1988;
McCracken and McCracken, 1978; Perez, 1986; Roser,
1987). Parents have also been trained to help develop
reading skills in young children by observing teachers
model effective teaching techniques (Spewock, 1988).
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Because individuals will imitate the behavior of a person
they respect and with whom they have a rapport, the use of
modeling as a teaching tool has been shown to be effective
(Bandura, 1977).
The premise of modeling to learn novel behavior can
also be applied to teaching preservice education students in
methods courses. Modeling has been compared to direct
instruction (Putnam and Johns, 1987). It has also been
studied in combination with videotaped feedback as op
posed to videotaped feedback alone, modeling alone, and
lecture/discussion (King, 1979, 1980; Martin and Fanslow,
1980). Investigations that involve models reveal-ing their
thoughts and reasoning (cognitive modeling) while perform
ing a task, in contrast to direct instruction, have shown that
cognitive modeling is more effective (Gorrell and Capson,
1988,1989). Additional research on modeling has indicated
that the decision on how to model is as important as what to
model (Sharp, 1981). Thus it is crucial that the focus in
whole language methods courses be concerned with how
preservice students learn to use the knowledge they are
gaining in order to be most effective in their role as teachers.
Journal writing
The focus of reading and language arts methods has
changed drastically in the last few years. No longer are
teachers to emphasize the disparate skills of grammar,
spelling, composition, etc., but rather to develop language
as a whole. A critical medium for drawing writing skills to
gether is the use of journal writing in the elementary
schools. Through this medium teachers enable even young
children to bridge the gap between reading and writing.
Because journal writing plays such an important role in
the elementary classroom, preservice students need to
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have experience with the mechanics of this activity as well
as the theoretical structure of it. The methods instructor
needs to demonstrate how journal entries are written by
modeling the procedure for preservice students. The con
tent of the entry will vary as much as the students them
selves. It is not what they write but writing itself that is cru
cial.
In initial sessions, the college instructor and students
reverse roles. The instructor models the role of the student
writing in the journal. The preservice students in their role
as teacher can then comment on the entries. Once the in
structor determines that the method of journal writing has
been sufficiently demonstrated, it is time to resume original
roles. For the rest of the semester the preservice students
become the writers and the instructor the commentator.
From a pool of topics related to whole language devel
opment, preservice students are encouraged to choose one
concept or activity which was discussed or modeled during
the class session. This includes any activity or concept re
lated to writing, speaking, reading, and listening. Using any
one or a combination of the four areas as an impetus for
their journal writing, they can then describe their reasons for
choosing as they did. In addition, they should also describe
the benefits of their choice to them as future teachers.
While reading the preservice students' entries, the instructor
writes comments and reactions in the journal without at
taching grade values. Preservice students come to under
stand that expressing their ideas in written form is an impor
tant activity if they are to become advocates of emergent
literacy. In this way they have learned not only the
technique of journal writing but the theoretical framework
which benefits both the writer and the commentator.
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Use of big books
Book sharing is another aspect of whole language
which is now emphasized in teacher training. Once again
the instructor assumes the role of an elementary school
teacher and the preservice students the children in the
class. Use of actual materials contributes to the real life
modeling which is about to take place. The preservice stu
dent needs to see how the big book is used in the overall
schema of emerging literacy. It becomes a source for
lessons that go beyond the pure enjoyment of listening to
the instructor read the story. By drawing their attention to
the name of the book, the author's name, and showing the
pictures, preservice students are directed to predict what
the book is about. The instructor reads the story tracking
the print by moving a hand across the page. This hand mo
tion demonstrates the importance of left-to-right and top-to-
bottom eye movements in conjunction with the concept that
print "talks."
In assisting preservice students to understand the me
chanics of enabling young readers to construct meaning
from the text, the instructor uses a variety of questioning
techniques designed to develop specific skills. The instruc
tor explicates understanding of the story by thinking aloud
about the process. Predicting, making inferences, and
drawing conclusions demonstrate to preservice students
how readers should think as they read. As the preservice
students become familiar with the procedure, the instructor
draws them into making predictions, recognizing inferences
and drawing conclusions. After the story has been read, the
instructor guides the discussion with emphasis on develop
ing skills in language, recalling events and important con
cepts — methods that help students to derive meaning
from words. As a concluding activity, the preservice stu
dents are asked to write about a character they liked or dis-
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liked in the story. For the next several class meetings, the
preservice students participate in small groups, practicing
the strategies they saw used with the big book and taking
turns being teacher or child.
DL-TA and DR-TA
An additional reading activity which has its roots in the
whole language classroom involves making predictions and
verifying them. The terminology used for this activity with
prereading children is the Directed Listening-Thinking
Activity (DL-TA) described by Stauffer (1980). For those
children who can already read, activities such as this are in
volved in the Directed Reading-Thinking Activity (DR-TA)
(Stauffer, 1980). This strategy should also be modeled by
the college instructor. Preservice students need to be given
opportunities to practice this strategy from the perspective
of both teacher and student.
An ideal starting point for this activity is to use the
college textbook for the DR-TA exercise. In the initial meet
ings with preservice students, the college instructor guides
their use of the text by asking pertinent questions which in
volve these students in making predictions about what they
are reading. Along with prediction making, they are also ac
cruing experience in verifying these predictions. Once the
students have acquired some proficiency in playing the role
of a student in the DR-TA, it is time to acquire practice as the
teacher. Using the techniques modeled by the instructor,
they take turns leading their class in DR-TA exercises. A
beneficial by-product of this exercise is the increased effec
tiveness of the college text. Development of this technique
is especially useful in the curriculum areas which use con
tent area texts that can be difficult to use for many elemen
tary school-age children.
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LEA
The language experience approach is used in many
primary classrooms and is another reading strategy which
preservice students need to learn in order to become effec
tive whole language teachers. This strategy has long been
used in teaching reading and continues to have impact in
the whole language program. At the heart of LEA is an ex
perience which has been shared by the teacher and chil
dren. Having shared an experience assures a common
pool of ideas which will facilitate the writing of the story. To
stress the importance of this shared experience, the
instructor must demonstrate it through modeling. The
modeling helps students see differences between a lesson
based on a shared experience and one in which the
experience is personal.
As with the journal writing, the instructor models this
procedure while preservice students assume the role of
children. The instructor presents an experience they can
share and discuss. To keep the discussion active, the in
structor uses questioning techniques which are designed to
cover the topic under discussion. Once the instructor de
termines that enough has been said, it is time to write the
story. Preservice students dictate their story for the instruc
tor to write on chart paper. The instructor then reads the
story to the students tracking the words in a left-to-right
progression. After the initial reading by the instructor, a
second reading is done, this time by the group. In addition
to the story chart, the instructor makes individual phrase
and sentence cards, matched to the story, which allow for
further exchange between writer and print. As a final step,
the instructor makes individual copies of the story for each
preservice student to have.
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Over a period of the next few weeks, preservice stu
dents practice the technique of the language experience
approach modeled by the instructor. They take turns play
ing the role of classroom teacher and student. This enables
them to reinforce the modeling strategy to which they have
been exposed. In this way they are building a repertoire of
questioning techniques which will enhance their ability to
maintain the needed discussion for success in the language
experience approach.
Summary
The strategies presented in this article are compo
nents of whole language programs in many classrooms to
day. The integration of reading, writing, listening and
speaking should be brought about in meaningful contexts
which enable children to learn in an atmosphere that en
courages literacy in all of its aspects. Correspondingly, pre
service students should learn how to implement these
strategies if whole language is to provide the avenue to lit
eracy for an educated society. Since our goal as methods
instructors is to have preservice students become success
ful teachers, they should understand the concepts and how
to use them, from the perspective of the child as well as that
of the teacher. This can be accomplished by the instructor
demonstrating these strategies while preservice students
role play first as children, then as teachers. All of this is a
prelude to the preservice students testing their wings as
classroom teachers in actual situations which give closure
to what they have learned.
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